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Abstract 
This study aims to analyze the Islamic education policy in the National Education System Law No. 20 of 2003. This law is a historical milestone for Islamic education in Indonesia as it provides clear legal recognition and legitimacy for Islamic religious education. The study discusses the content of the National Education System Law No. 20 of 2003 related to Islamic education, as well as the analysis of policies and strategies used to develop Islamic education in Indonesia. This research uses a literature review methodology, involving the search, selection, and evaluation of sources related to Islamic education policy in Indonesia, particularly in the National Education System Law No. 20 of 2003. In its analysis, the study shows that the National Education System Law No. 20 of 2003 provides sufficient space for the development of Islamic education, but greater and more integrated efforts are still needed between the government, society, and Islamic educational institutions to optimize the implementation of these policies. This research can serve as a reference for policy makers and Islamic education practitioners in developing Islamic education in Indonesia.
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Introduction 
In the study of Islamic education, especially in Indonesia, the term Islamic education is generally understood only as a characteristic of education that is based on religious background. Similarly, the limitations set forth in Law No. 20 of 2003 concerning the National Education System and operational government regulations that regulate the implementation of the law.
For individuals, education is a primary need that cannot be postponed or relegated to second place. Education must be a priority for every individual so that they are able to perform their functions well."
Education is a means of driving social change. According to Vebrianto (1990), education serves as a social medium for transmitting knowledge, skills, and cultural values from society to students. The transmission process is oriented towards two things. First, the transmission of knowledge and skills. Second, the transmission of attitudes, values, norms, and beliefs (ideology). The aspiration of a civilized society is the balance between public policy and educational policy, in other words, educational policy is public policy (Riant Nugroho & Har Tilaar, 2012).
The progress of a nation will never be separated from the quality of education managed in that country. Education is not just an individual need but it plays a vital role in the progress of a nation, including progress in governance, culture, economy, and so on.
The issue that arose in the era of 1998 was the demand for change of Indonesian society towards the formation of a civil society, also known as the "new Indonesia," which embodies democracy. In this context, society wanted the realization of a new society, namely a civil society, hoping for progress, prosperity, happiness, openness, justice, mutual respect, law enforcement with fairness, respect for human rights, modernity, and a departure from old ways of life (Diding Nurdin, 2017).
This dynamic has colored all sectors of society, including the education sector. In the New Order era, the development and changes in education were influenced by the modernization movement as a starting point and a basic framework for development. This policy was embodied in the birth of Law No. 2 of 1989 concerning the national education system (Sisdiknas).
In this law, the government showed its authority by not accommodating the aspirations of Muslims, who are the majority of society in Indonesia, and not providing a significant portion of Islamic education in the context of national education. As critically expressed by Mochtar Mas'ud, "New Order government policies focused more on political modernization as an important policy believed to support the success of economic development in realizing social welfare that had been neglected during the Old Order (Mochtar Mas’oed, 1996).
The lack of legal certainty from the government of the New Order regarding Islamic religious education was a significant issue. In this context, the New Order government did not provide legal protection for Islamic religious education, including regulations, systems, or standardizations for Islamic religious education (Diniyah). This resulted in low support and participation from the Muslim community in education. Meanwhile, Law No. 2 of 1989 only regulated the mandatory inclusion of Pancasila, religious education, and civic education in every level and unit of education. Religious subjects only received 2 hours per week.
However, Law No. 20 of 2003 is the beginning of educational reform, especially in Islamic education in Indonesia. In Chapter I of the National Education System Law No. 20 of 2003 on general provisions, education is defined as a conscious and planned element to create a learning environment and learning process that actively develops the potential of learners to have spiritual and religious strength, self-control, personality, intelligence, noble character, as well as skills needed by themselves, society, nation, and state.
Meanwhile, national education in the law is based on Pancasila and the 1945 Constitution rooted in religious values, national Indonesian culture, and responsive to changes in time. National education is a set of interconnected components of education that aims to achieve national education goals.
Islamic education in Indonesia must be able to position itself as a supplement and complement to national education so that the national education system can bring the national aspirations of a modern Indonesia while still maintaining its religious and pious face (Abuddin Nata, 2004).
The idea of reform in the field of education is not only carried out by developing countries, but also by developed countries, because reform is essentially a reflection of thought in making various comprehensive changes as a response to the changing world (Dede Rosyada, 2004).
Therefore, studying Islamic education in Indonesia, especially after the enactment of Law No. 20 of 2003 concerning the National Education System, is important in the world of education. This is because understanding educational policies, especially Islamic education policies, is important so that the concept of Islamic education can grow and develop in accordance with the teachings of Islam as stated in the Qur'an and Hadith, while also acknowledging the guidance of the ever-evolving technology.

Methods 
The methodology of literature review on "Analysis of Islamic education policy in the National Education System Act No. 20 of 2003" involves searching, selecting, and evaluating sources related to Islamic education policy in Indonesia, specifically in the National Education System Act No. 20 of 2003. The steps in this methodology include searching sources, selecting sources, analyzing sources, and evaluating sources.
The researcher conducts a search for sources related to Islamic education policy in Indonesia, with a focus on the National Education System Act No. 20 of 2003. The sources used can be scientific journals, books, official documents, and government websites.
Next, the researcher selects the sources found, based on quality, relevance, and accuracy of information. Sources that are not suitable or relevant are filtered and eliminated.
The researcher analyzes the selected sources, both qualitatively and quantitatively. The data and information found are then categorized and analyzed to find patterns, themes, and conclusions related to Islamic education policy in the National Education System Act No. 20 of 2003.
After analysis, the researcher evaluates the sources used. Evaluation is done to check the validity and accuracy of data and the objectivity of the sources used.
Thus, through this literature review methodology, the researcher can collect, evaluate, and analyze sources related to Islamic education policy in the National Education System Act No. 20 of 2003, providing a clear and accurate overview of the policy.

Results and Discussion 
The background of the emergence of the National Education System Law No. 20 of 2003
The reform movement in Indonesia generally demands the application of democratic principles, decentralization, justice, and upholding human rights in national life. In relation to education, these principles will have a fundamental impact on the content, process, and management of the education system.
1) Factors Influencing the Birth of the National Education System Law No. 20 of 2003 : 
a. Religious factors
Throughout history, educational activities have been determined by the vision, mission, and nature that underlie them. In various literature, a formula for the explicit vision and mission of Islamic education has not yet been found, but Abudin Nata explains that the vision and mission of Islamic education are inherent in the vision and mission of Islamic teachings themselves, which are related to the prophetic vision from the Prophethood of Adam to the Prophethood of Muhammad, which is to build a human life that is obedient and submissive to Allah SWT and brings blessings to all creatures.
The Islamic education vision that focuses on realizing blessings for all creatures shows that Islamic education has a very heavy, complex, multidimensional, and long-term responsibility. The Islamic education vision is closely related to efforts to realize a harmonious, peaceful, prosperous, and spiritual life. Meanwhile, the mission of Islamic teachings that honor human beings becomes the mission of Islamic education. 
The realization of healthy physical, spiritual, and intellectual human beings, as well as having knowledge, skills, noble morals, life skills that enable them to utilize various opportunities given by Allah, including managing the natural wealth that exists on land, in the sea, and even in outer space, is the mission of Islamic education. 
Above this humanitarian mission, Islamic education is grounded to create an ideal condition for the formation of Muslim individuals and subsequently to form a dynamic social order. When facing the challenges of modernization and ideological polarization in the world, especially driven by the advances in modern science and technology, Islamic education cannot be separated from the challenges that demand immediate answers. In general, these challenges include the following:
1. There is a tendency to change the value system to abandon the existing value system (religion). Standards of life are carried out by forces that rely on materialism and secularism. And this is the central point of the problem of modernization which is the root of problems in all aspects of human life, both social, economic, cultural, and political.
2. There is a large dimension of modern society's life in the form of a concentration of theoretical knowledge. This means an increase in human dependence on science and information as a strategic source of renewal. Failure to meet this need will result in depersonalization and alienation in the modern world.
In facing the above challenges, Islamic education must certainly take into account the current trends surrounding it, such as the Western secular system which has entered all aspects of human life. Modernization should be understood as a natural process in the evolution of human life. This understanding requires sensitivity to the upheavals of change with all its implications and new abilities to translate each change into the education process.
b. The Factor of State Ideology.
Islamic education and Indonesian national education cannot be separated from each other. This can be traced from two aspects:
1. The concept of the formation of the Indonesian national education system itself.
2. The nature of Islamic education in the religious life of Muslims in Indonesia.
The formulation of a national education system must prioritize issues of human existence in general and the existence of the Indonesian nation in particular, both in relation to the past, present, and possible future developments.
The existence of the Indonesian nation was realized with the proclamation of independence on August 17, 1945, which showed that Indonesia is an independent, united, and fully sovereign country. "The Indonesian nation is determined to build and develop the nation with Pancasila as the ideological foundation and the 1945 Constitution as its constitutional foundation."
Since the beginning of Indonesian independence, the government has placed religion as the foundation for building the nation and the state. This can be seen in the 1945 Constitution. "In the preamble of the 1945 Constitution, the third paragraph states that Indonesia's independence is solely due to the grace of God Almighty and in the fourth paragraph, it is stated that Pancasila is the basis of the state." This statement provides clarity that one of the factors that influences the government's policy towards the development of Islamic education is the factor of State Ideology.
c. Factors of Societal Development.
The development of societies in general, and Indonesia in particular, is heading towards an informatical society as a continuation of modern society. If modern society is characterized as rational, forward-looking, open, time-conscious, creative, independent, and innovative, then an informatical society needs more than those characteristics. Apart from those characteristics, there is a need to master and utilize information flow, compete, turn challenges into opportunities, and master various strategies in solving various problems. Progress in the field of information affects the psyche and personality of society. Only societies that are future-oriented, capable of turning knowledge into policies, can survive in this era. This is the future that humanity will face. Such a future will affect education, such as institutions, curricula, educators, facilities, and infrastructure, among others. This is a challenge that education, especially Islamic education, must answer.
d. Factors of Scientific and Technological Development.
The progress of science and technology in the past three decades has shown its influence on the lives of individuals, society, and the country. The presence of science and technology now raises the question of how the existence of Islamic education faces the rapid development of science and technology. Islamic education, especially its institutions, is demanded to master science and technology. Hasbullah's strategy for Islamic education in facing the progress of science and technology is as follows:
1) Motivating students' creativity towards the development of science and technology with Islamic values as a reference.
2) Educating skills and utilizing science and technology products for the welfare of humanity in general and Muslims in particular.
3) Creating a strong connection between religious teachings and science and technology.
4) Instilling a broad perspective and insight into future human life through the ability to interpret religious teachings from their pure and contextual sources.
The main idea presented implies that Islamic education must be directed towards avoiding being drowned out by the progress of science and technology. This strategy is a solution for Islamic education to act, but Islamic education must not be separated from the Quran and Sunnah.
2) Pros and Cons of the National Education System Law No. 20 of 2003.
Law No. 20 of 2003 on the National Education System was passed by the Indonesian House of Representatives on June 11, 2003, and was promulgated on July 8, 2003. Apart from the discourse on Islamic education and the previous law, the substance of the debate in Law No. 20 of 2003 concerns the terms that reflect it, namely, the substance of faith, piety, and noble character in the formulation of educational goals, religious education, informal, formal, and non-formal religious education, recognition of the equality of Diniyah and Pesantren education with formal education, and so on.
As an actual discourse at that time, debates about this law always arise in those realms. Chapter II of Law No. 20 of 2003 is formulated about the foundation, function, and purpose. Article 3 states:
The national education system serves to develop the capabilities and shape the character and civilization of the nation in order to enhance the intelligence of the nation, with the aim of unleashing the potential of students so that they become individuals who have faith and piety towards the One and Only God, possess noble character, are healthy, knowledgeable, skilled, creative, independent, and become responsible citizens in a democratic society.
Regarding religious education, Article 30 of the National Education System Law No. 20 of 2003 states:
(1) Religious education is organized by the government and/or groups of people who follow a particular religion, in accordance with the regulations and laws, (2) religious education functions to prepare students to become members of society who understand and practice the values ​​of their religion and/or become experts in religious studies, (3) religious education can be organized in formal, non-formal, and informal education pathways, (4) religious education takes the form of madrasah, pesantren, pasraman, pabhaya samanera, and other similar forms.

Controversy arose when the National Education System Bill was socialized, causing the bill that was originally supposed to be approved as a gift on National Education Day to be postponed. The postponement was initially set for May 20, 2003, then rescheduled for June 10, and finally approved on June 11, 2003, particularly with regard to Article 12, which was considered the most sharply criticized point by various parties as it relates to an individual's beliefs. The core of the controversial article is as follows:
Every student in every educational unit has the right to: a. receive religious education in accordance with their religion, taught by a teacher who practices the same religion. In the explanation of paragraph a, it is stated that the government and regional government facilitate and provide religious educators and/or teachers who practice the same religion as the students in accordance with the needs of the educational unit.

Those who are against the article argue that it does not take into account diversity or pluralism. According to Purohito, the debate on Article 12 paragraph 1 letter a is about the right of students to receive religious education. Meanwhile, those who are in favor question what is wrong with the article. Actually, it is reasonable for students to receive religious education in accordance with their religion. Such guidance is not excessive.
There are four main points that should be highlighted:
First, the substance of Islamic education is reflected in the substance of the term religious education, in the form of Islamic education curriculum material provided at every type, pathway, and level of education, whether in public schools, Islamic-oriented schools, or religious educational institutions, as stipulated in Law No. 2 of 1989 or Law No. 20 of 2003, which mandates that religious education is a mandatory curriculum taught in every type, pathway, and level of education.
Second, the substance of Islamic education is reflected in Islamic-oriented education, while in other religions, there is none.
Third, the substance of Islamic education is reflected in the term religious education, indicating significant development. Law No. 2 of 1998 has provisions concerning religious education, but there are no government regulations that govern these provisions, while Law No. 20 of 2003 provides further provisions.
Fourth, the substance of Islamic education is reflected in the formulation of the national education objectives, which are to produce individuals who have faith and piety towards the One and Only God and possess noble character or individuals who have faith and piety towards the One and Only God and have noble behavior.

The Policy of Islamic Religious Education in the National Education System Law No. 20 of 2003.
Islamic education is education that is Islamic (Abd. Halim Soebahar, 2013). The most prominent characteristic of Islamic education is its main principle: the principle of Tawheed, which is the principle where everything originates and ends. This principle has guided the development of theory and practice of Islamic education, both formal, informal, and non-formal. This principle has even guided the perception of the community about Islamic education, so that Islamic education in this dynamic context is perceived more comprehensively.
Islamic education, which was previously perceived only as material, now the perception of the community has changed. Islamic education is not only perceived as material, but also as an institution, culture and activity, and as a system. This is reflected in the National Education System Law No. 20 of 2003 and government regulations that operationally regulate the implementation of the law. Thus, Islamic education can encompass these four perceptions :
1. Islamic Education as a Subject
In Law No. 4 of 1950 (Law No. 12 of 1954), provisions related to Islamic education are stated in Article 20 paragraphs 1 and 2 as follows:
a. Religious education is provided in public schools, and parents of students decide whether their children will attend these classes.
b. The method of providing religious education in public schools is regulated by a regulation set by the Minister of Education, Culture, and Tourism, along with the Minister of Religion (Article 20 paragraphs 1-2).
· Whether a certain type of school provides religious education depends on the age and intelligence of the students.
· Adult students are allowed to decide whether they want to attend religious classes or not.
· The nature and number of hours of religious education are specified in the law regarding the type of school.
· Religious education does not affect the promotion of students to the next grade level.
In the Law No. 2 of 1989, provisions related to Islamic education as a subject are stipulated in Article 37 and Article 39 paragraph 2 as follows:
“The curriculum is designed to achieve the national education goals by considering the development stages of the students and the suitability with the environment, the needs of national development, the development of science, technology, and arts, in accordance with the type and level of each education institution.” (Law No. 2 of 1989 article 37)
Meanwhile, in the National Education System Law No. 20 of 2003, provisions related to Islamic education as a subject are stipulated in Article 36 paragraph (3) and Article 37 paragraph (1) as follows:
The curriculum is designed according to the level of education within the framework of the Unitary State of the Republic of Indonesia, taking into account: a. increasing faith and piety; b. increasing noble character; c. developing the potential, intelligence, and interests of learners; d. regional and environmental potential diversity; e. demands of regional and national development; f. demands of the world of work; g. development of science, technology, and art; h. religion; i. dynamic of global development; j. national unity and national values.

The elementary and secondary education curriculum must include: a. religious education; b. citizenship education; c. language; d. mathematics; e. natural sciences; f. social sciences; g. arts and culture; h. physical education and sports; i. vocational skills, and j. local content.
2. Islamic Education as an Institution
In Law No. 4 of 1950 (Law No. 12 of 1954), provisions regulating Islamic education as an institution are stated in article 10 paragraph 2, which states that:
Learning in religious schools that have received recognition from the Minister of Religious Affairs is considered to have fulfilled the obligation to learn.
In Law No. 2 of 1989, it is only stated in article 11 paragraph 6 and the explanation of the article and paragraph:
Religious education is education that prepares students to be able to carry out roles that require special knowledge of the teachings of the respective religion. Religious education is conducted at all levels of education.

Meanwhile, in Law No. 20 of 2003, provisions related to Islamic education as an institution are stated in article 15 and article 30 paragraph 3 and 4, which state that:
Religious Education is basic, intermediate, and higher education that prepares students to carry out roles that require knowledge of the teachings of religion and/or become experts in religious studies.
(1) Religious education can be held in formal, non-formal, and informal education, 
(2) Religious education takes the form of diniyah education, pesantren, pasraman, pabhaya samanera, and other similar forms.
3. Islamic Education as Culture
In Law No. 4 of 1950 (Law No. 20 of 1954), provisions regulating Islamic education as a value are stated in article 13, article 16, and article 26 paragraph (1) which states:
Based on the freedom of each citizen to embrace a religion or belief, opportunities are given to establish and organize private schools.
In Law No. 20 of 2003, provisions related to Islamic education as a value are stated in article 12 paragraph (1), which states:
Each student in every education unit has the right to: (a) receive religious education in accordance with their religion and taught by teachers of the same religion.
Religious education and/or teachers of the same religion as the students are facilitated and/or provided by the government or regional government according to the needs of the education unit as regulated in article 41 paragraph (3).

4. Islamic Education as a System
The implementation provisions of Law No. 20 of 2003 are as follows:
1. Government Regulation No. 19 of 2005 concerning National Education Standards.
2. Law No. 14 of 2005 concerning Teachers and Lecturers.
3. Government Regulation No. 55 of 2007 concerning Religious and Religious Education.
4. Government Regulation No. 47 of 2008 concerning Compulsory Education.
5. Government Regulation No. 48 of 2008 concerning Education Funding.
6. Government Regulation No. 74 of 2008 concerning Teachers.
7. Government Regulation No. 37 of 2009 concerning Lecturers.

The implication of the National Education System Law No. 20 of 2003 on the Progress of Islamic Education in Indonesia
Education, in any case, is the most urgent matter in human life (Fadjar Abdullah, 1991). Education from ancient times to the present day remains a priority above all else. This is no different from Islamic education. Islam has commanded human beings, especially Muslims, to seek knowledge from the cradle to the grave. Therefore, education is an urgent matter in Islam, where since the time of the Prophet Muhammad, education has been the main focus for every Muslim.
Islamic education institutions that initially did not have formal legal status and recognition became a fundamental reason for policymakers to reconstruct the regulation of the national education system, so that the position of Islamic education, particularly Islamic religious education, becomes clearer and has legal status.
In its historical journey, since Indonesia's independence in 1945, religious education has been given a place in schools. In the first cabinet of 1945, the Minister of PP & K (Ki Hajar Dewantara) issued a circular to regions stating that "the moral lessons that existed during the Japanese government can be replaced with religious lessons (Haidar Putra Daulay, 2007).
A joint decree of the Minister of Religion and PP & K on December 12, 1946, stipulated the teaching of religion in public elementary schools starting from grade IV, with 2 hours per week. On July 16, 1951, a new regulation was issued No. 17781 / Kab. (PP & K) and No. K / 1/9180 for the Minister of Religion, which stated that religious education is included in both public and private schools from elementary to high school and vocational schools (Arif Rohman).
In UUPP No.4 of 1950 Chapter XII Article 20 paragraph 1, it is also stated that religious education is conducted in public schools. In Decision No.II/MPRS/1960 Chapter II Article 2 paragraph 3, religious education is also stipulated as a subject in schools, starting from elementary to state universities.
During the New Order era, since 1966, religious education became a core subject in both elementary and state universities, and was taken into consideration in determining class promotion, in accordance with MPRS Decree No. XXVII/MPRS/1966. 
In the subsequent MPR decree, the National Outline for State Policy (GBHN) in 1973, 1983, and 1988, religious education received increasing attention, as it was included in the curriculum from elementary to state universities. 
In Law No. 2/1989, regarding the National Education System, Article 39, paragraph 2 stipulated that the curriculum of every type, track, and level of education must include religious education. Even in MPR Decree No. II/MPR/1993 on the GBHN, it was emphasized that religion should serve as a guide and reference for the development and illumination of science and technology.
Today, in the era of reform, the position of religious studies or religious education institutions occupies a central place in the general education program, equal to PMP and Indonesian language, but the number of study hours has decreased compared to the 1968 curriculum. This fact shows that religious education has an important position and role in the development of the Indonesian state and society, which is further reinforced by the issuance of Law No. 20 of 2003 on the National Education System.
This Law marks a significant change in the regulatory system of education in Indonesia, as the position of Islamic religious education, which previously lacked equality in the National Education System, now has an equal place. Even in the National Education System Law, Islamic religious education is not only taught in religious education institutions, but it also becomes mandatory material in every level of general education in Indonesia.
Law No. 20 of 2003, which established the National Education System (Sisdiknas), also served as a legally enforceable basis for the government to enact supplementary rules pertaining to education, notably Islamic education.
Based on the analysis conducted by the author, there are several regulations (Government Regulations) that are the development of Law No. 20 of 2003. This can be seen from the issuance of Government Regulation No. 19 of 2005.
In Government Regulation No. 19 of 2005 on National Education Standards and Government Regulation No. 32 of 2013, which is an amendment to Government Regulation No. 19 of 2005 and serves as the legal basis for improving the quality of education, including general education and Islamic education. The issuance of this Government Regulation is a development of the Sisdiknas Law that had been enacted previously. This Government Regulation mentions that the National Education Standards have 8 important points, all of which must be implemented by educational institution managers.
In Government Regulation No. 19 of 2005 on National Education Standards, Articles 6 and 7 stipulate that the basic framework and curriculum structure must include a group of religious subjects, and all subject groups have equal standing in determining student graduation.
Similarly, Government Regulation No. 55 of 2007 on religious and Islamic education is expected to bring about changes in the managerial and educational processes of Islamic education. The regulation explicitly regulates how Islamic and other religious education should be carried out, both in general educational institutions and Islamic educational institutions.
The birth of Law No. 20 of 2003 on the National Education System also became a binding legal basis for the government to produce derivative regulations on education, especially in this case, Islamic religious education. An analysis conducted by the author revealed several government regulations (Government Regulations) which were developments of Law No. 20 of 2003. This can be seen from the enactment of Government Regulation No. 19 of 2005.
In Government Regulation No. 19 of 2005 on National Education Standards and Government Regulation No. 32 of 2013, which is an amendment to GR No. 19 of 2005, which is a legal basis for improving the quality of education, both general and Islamic religious education. The enactment of these government regulations is a development of Law No. 20 of 2003 which was previously enforced. This Government Regulation states that the National Education Standard has 8 key points which must be implemented by educational institution managers.
In GR No. 19 of 2005 on National Education Standards, Article 6 and Article 7 state that the basic framework and curriculum structure must include a group of religious subjects, and all subject groups have an equal position in determining the graduation of students.
Similarly, Government Regulation (GR) No. 55 of 2007 on Islamic education and religious education is expected to bring about changes in the managerial and process aspects of Islamic education. This GR explicitly regulates how Islamic and other religious education should be conducted, both in general educational institutions and in Islamic religious education institutions.
In GR No. 55 of 2007, Islamic education becomes a mandatory subject in Islamic religious education institutions which includes Aqidah Akhlak, Al-Quran Hadith, Fiqh, and Islamic Culture and Civilization (SKI). Meanwhile, in formal educational institutions, Islamic education becomes a core subject at every level and unit of education.
Minister of Religious Affairs Regulation of the Republic of Indonesia (Permenag RI) No. 2 of 2008 is a regulation issued by the Ministry of Religious Affairs based on Minister of National Education Regulation No. 22, 23, and 24 of 2006 on graduation competency standards and content standards. This regulation aims to make students more qualified in the field of religious education and become competent graduates. Graduation competency standards (SKL) and content standards (SI) in Permenag are designed as best as possible according to the level of students' abilities, whether in Madrasah Ibtidaiyah, Madrasah Tsanawiyah, or Madrasah Aliyah, and motivate students in the learning process to be more enthusiastic and earnest in learning Islamic education.
The components of Islamic religious education in these madrasahs, besides Al-Quran Hadith, Aqidah Akhlak, Fiqh, and Islamic Culture and Civilization, also include Arabic language education which is regulated in Permenag RI No. 2 of 2008 because Arabic is an international language that has been agreed and approved by the government as a graduation requirement, while in general schools it is English. Therefore, Permenag RI No. 2 of 2008 is enforced in madrasahs, both Madrasah Ibtidaiyah, Tsanawiyah, and Aliyah, which explains and regulates graduation competency standards and content standards for Islamic religious education and Arabic language education.
Thus, the enactment of Law No. 20 of 2003 on the National Education System became a great leap forward for the development of Islamic religious education in Indonesia. Islamic religious education has a permanent position and has legal legitimacy so that it becomes an inseparable part of the national education system.

Conclusion
	The background story of emergence of Sisdiknas Number 20 Year 2003 consist of some factors: 1) religion, 2) ideology, and 3) the development of people.
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